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"One notable lack of specific communications at the highest level is 
a clarifications for the reasons for a Navy. There has recently been con-
siderably more coverage by the media of the views of the Chief of Naval Opera-
tions (and to a lesser, but still significant degree, of the Secretary of 
the Navy) on the mission of the Navy and the prerogatives of those who 
serve. This has served to inform not only the general public, but members 
of the Naval Service as well. Such exposition is essential. Navy men and 
women must see purpose in their work and understand its worth if they are 
to perform ardently and effectively. In today's climate of disdain, dis-
like and disregard for the military in our country, this necessitates some-
thing more of a statement of purpose than commentary setting forth the fact 
that there will be a Navy, whose mission will be a ... b ... c ... d 
II It shoul d be a matter of fi rs t pri ori ty, therefore, for hi gher 
authority to provide --- now, strongly, in words which will interest and 
be understood by all --- a philosophy on "why the Navy", to be followed 
by forthright discussions of its missions, aims, and the challenges we 
face and our plans to cope with them." 
(Memorandum to Chief of Naval Operations on Intra-Navy Communications) 
LETTER TO THE EDITOR: (Major Theodore L. Gatchel USMC) 
In the article that quoted COL R. D. Heinl and S. L. A Marshall on the character of 
the American fighting man, the Barometer made one point but missed a more important one. 
he real question is not whether a commander should explain the reasons behind his orders 
to his men or not. Most commanders would agree that they should. COL Heinl certainly 
would. Witness the advice he gives on this subject in The Marine Officer's Guide: 
If the time and the situation permit, you should make known to your men the 
reasons for a given order, since this knowledge will increase the desire of 
your people to do the job, and will enable them to do it intelligently. 
The critical question is whether a commander can expect to have his orders executed 
promptly regardless of whether he has chosen to explain them or not, or what S. L. A. 
Marshall calls the "sanctity" of an order when he writes about today's military, "Once 
you deviate from the sancitty of an order, you're in trouble, and we are right on the 
ragged edge of reducing discipline to the point of danger." 
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To see how close we are to that point of danger, let's take a look at an infantry 
company whose commanding officer feels that he must explain his orders before he can ex-
pect them to be obeyed. In an article appropriately titled "You Can't Just Hand Out 
Orders," Life magazine describes such a company, "A" Co., 1st Bn., 8th Cav., 1st Air 
Cavalry Div., in Viet Nam, and its commander, CAPT Brian Utermahlen. CAPT Utermahlen 
is described as running his company, said to be an exceptionally good one compared with 
other units in Viet Nam, with a "hands-off" technique designed to prevent him from being 
too much of a "bad guy.1I Some of the conditions mentioned by Life, such as casual 
response to orders, a litter of abandoned ammunition at their flrebase, marijuana smQking, 
loose talk of "fragging" and strikes, and men refusing to obey orders to go on patrols, 
are what others might consider to be indicators of poor discipline. Military discipline 
is only a means to an end, however, so "A" Co. shouldn't be judged on its discipline but 
rather on discipline's end product, effectiveness in battle. The men of "A" Co. speak 
~for themselves: 
A radi 0 opera tor upon return i ng from a mi s s i on: "I t was a 11 ri gh t. t~a in 
thing was we got through without getting anyone hurt. We didn't get any-
thing done, but I don't care." 
A platoon sergeant: liThe object is to spend your year without getting 
shot at, or if you do, to get the fewest people hurt." 
Another sergeant: "They go out on a patrol and avoid the enelT\Y. II 
The first sergeant comparing the situation with a previous Viet Nam tour: 
"Before, everyone was gung ho and wanted to mix it with Charlie. Now it 
seems everyone's trying to avoid him." 
CAPT Utermahlen sUlTl1larizes his plight: "If I ran this company like an 
old-time tyrant, I'd have a bunch of rebels." 
Why not run it like an old-time professional soldier? 
(ed. Against this letter and the opening quotation match the following quotation from 
an article "Retention: The Talk and the Deeds" by COl111lander Charles McIntosh in 
September Ins ti tute. ) 
The leaders of the Navy must constantly remind themselves that it is the 
believable ideal that inspires enlisted men and junior officers to give 
their bodies, family life, and futures over to the Service. No civilian 
organization asks as much; therefore we must realize that the Navy can 
never compete with civilian organizations only by offering more money, 
more comfort, more amenities. Our Navy can have but one course: to go 
back to the unchanging incentive which is the basic attraction to military 
service in all countries, in all ages: the believabl~ ideal. 
The ideal is still here, but too few believe in it any more. As we have 
tried to hammer home again and again in this article, the almost infinite 
number of very minor abuses of our most precious resource, men, have 
spoken louder than our words in defining how well the Navy's leaders 
support the ideal. 
EDITORIAL COMMENT: 
The combat unit more than any other unit of military organization finds itself 
calling upon the formal authority legally bestowed upon individuals as opposed to the 
appeal to authority of acceptance by the members of the unit. Admittedly, there are 
occ~sions when there isn't time to explin reasons for orders and the acceptance of 
these orders must be based on something besides the "obvious" logic which lies behind 
the command. But there is more to the attitude of the squad referred to in Major 
Gatchel's letter than the leadership style of their company officer would explain. 
Perhaps the other two quotations will help explain to some extent the reason for the 
lack of commitment of the squad members. There is a real problem here, notably in 
the military, with the disenchantment of the youth with previously valued ideals. 
The citizens' view of che importance of the military establishment has an effect upon 
our continued attempt to support our budget requests, a political effect which will be 




EVALUATION OF TEACHING EXCELLENCE: 
The following excerpts contributed by Mr. Metcalf are taken from the Educational 
Research and Methods Division Publication(ERM) for the American Society for Engineering 
Education. The passages quoted help pursue further the important subject of excellence 
in teaching and the function of the student in the process of evaluation. 
Or. Keith H. Coats (Associate Professor of Petroleum Engineering, University of 
Wisconsin): 
Should the University strive for a semi-uniform balance between teaching 
excellence and research contribution in all faculty members? That is, 
should the reward structure encourage the researcher to improve his 
teaching performance at some expense to his research program and encourage 
the outstanding teacher to allot more time to organizing and funding re-
search projects? Alternatively, the reward structure might encourage each 
faculty member to concentrate on teaching or research as his interests 
and ability dictate. The individual who has balanced interests and 
abilities in these areas seems to have no problem in selecting one or the 
other for the bulk of his effort. . . A pertinent question is then 
whether the University (currently does/should) seek an overall balanced 
excellence by encouraging this balance uniformly in each faculty member 
or by maintaining a numeric balance among individual faculty members having 
highly differing interests (in respect to teaching vs. research). It is 
understood that even the Istrongest l research type should maintain some 
minimal standards in relation to his teaching. 
Assuming that teaching excellence is and should be a significant factor in 
hiring and promotion, what are (and should be) the methods by which it is 
assessed? Administrators who recommend promotions apparently do not see 
the evaluation forms written by students toward the semester end ... 
Many faculty members agree that student opinions (written or verbal) are 
generally objective and meaningful. Others complain, however, that stu-
dents ' opinions reflect the instructor's popularity and that this popularity 
correlates poorly with true teaching excellence (whatever that is) ... 
Dean John R. Silber (Dean of College of Arts and Sciences, University of 
Wisconsin): 
Data on research are easily available in publications; data on teaching are 
usually available only in the classroom and from the papers handed back to 
the teacher's students. We must thus attend the man's classes and examine 
his students I papers and discuss the conversations he has had with students 
in order to assess the quality of his teaching as accurately as we assess 
the quality of research. In both cases we must make value judgements be-
cause the criteria are highly complex, there are a wide variety of areas of 
competent research--just as there are a wide variety of areas of teaching--
and there are a variety of techniques in both fields. 
But the problem is that we usually don't examine the data pertaining to 
teaching, and then we wonder why it is so difficult to evaluate teaching. 
If a man says, 'Well, I don't want you to read my articles, I just want you 
to know 11m an excellent researcher,' none of us would be very impressed, 
but some of us sometimes seem to be impressed whan a man says, II don't 
want you to examine my teaching, but I want to tell you that 11m a competent 
teacher. I I wouldn't accept one answer any more than I would accept the 
other . 
. . . Given two candidates for a new position, one who has a reputation as 
an outstanding teacher and the other who has written many research papers, 
which candidate should be offered the higher rank and salary? Well, one 
says that he's an outstanding teacher, and the other says he's written many 
research papers. The very question reflects the bias of quantity over 
quality. The fact that a man has written many research papers doesn't 
prove that he is competent for anything. What is the quality of those re-
search papers? I would suggest, following a point made by Page Smith, 
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Provost of one of the Santa Cruz Colleges, that a committee be assigned to 
evaluate each man's publications; unless the committee asserts that these 
publications are indeed important contributions to human knowledge, not just 
an increase in matter, the man should be fired for cause ... 
· .. Is it necessary that a good teacher also be a good researcher, and 
vice versa? Sure, if by "researcher" you mean a person who reads, who 
examines data, who engages in experimental techniques which seem appropriate 
to his field. Of course,all that is necessary; but it does not follow that 
in order to be an excellent teacher a man has to publish the results of his 
research. It is not terribly important that every teacher on a large faculty 
be engaged in the creation of knowledge, or in the discovery of something new. 
Somebody has go to do the work of catching up, of bringing the students up to 
~ date. What a teacher presents in class should be novel to someone--certainly 
to the students--but it is impossible to ask that he introduce only novel 
material in his courses. How then would anyone find out what was the back-
ground on which the current research was based? So it is essential that 
about sixty to seventy-five percent of the teaching that is done by reca-
pitulative teaching, teaching that tries to bring students up to date with 
the background. It must be coherently presented, its relevance must be made 
clear, it must be presented in a manner that is stimulating to the mind, the 
work of the students must be assessed wtih care and be commented upon through 
conversation or in writing, and they must be encouraged according to their own 
idiosyncrasies. But it's not of primary importance that undergraduate teach-
ing offer novel insights that have never before been considered by the mind of 
man; as a result, much good research of a good teacher may not be suitable for 
publication, because its conclusions may be familiar to the leaders in the re-
search field ... 
· .. Do I think students can evaluate teaching effectively? Well, I think 
they certainly can. First of all, they have better access to the data than 
anyone else on the campus, including the chairman and the teacher's colleagues, 
and they have less of a vested interest. They aren't colleagues, they aren't 
involved in the pettiness of departmental associations, competition, and 
rivalries. Hence they are in a fairly objective position to view the teacher. 
They do, as I said, have access to the data; they know what the man has meant 
to them. If you provide for unstructured response to your evaluation, allow-
ing the student to say precisely what he wants to say without responding to 
any specific questions, you can find out a remarkable amount of detail about a 
teacher that tells you what sort of man he is, and what sort of contributions 
he is making to the lives of students ... 
Dr. William A. Arrowsmith (Chairman of Comparative Studies): 
· .. One thing is clear to me from student reports of teachers, and that is 
that there is no single type of the bad teacher, no Platonic ideal of the 
great teacher. There are different kinds of teaching, different styles, and 
we need to be very clear about the differences between them and how we are to 
reward them . . . 
· .. For we desperately need now, not researchers, but men capable of explain-
ing or mediating intricate and complex knowledge in a comprehensive way to 
students who must have it if they are ever to make the kind of judgements the 
future of our society requires. It is desperately important that we reward 
that kind of man. We must also consider how we can create the kind of 
specialist who is capable of fielding what he knows, in practically applying 
knowledge to the chaos our knowledge has in part created •.. 
I believe students are saying something very real--something about what uni-
versities mig~t do--when they complain about irrelevance in their studies; 
and I think t e university mi ght move to answer this problem by attempting 
to pool and apply their knowledge on our major problems as a society ... 
And the very spectacle of a man doing this sort of thing would tell the stu-
dent something clear and valuable about the relevance of the man's knowledge 
.. .. , ~ 
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FACULTY COMMENT: (Professor John Senger) 
Shortly after I returned to the Postgraduate School in July after a two year 
absence CDR Frank Hill stopped me in the hall and asked how I liked being back. I re-
plied that the Peninsula was beautiful etc., etc., but the thing that impressed me most 
were the students here. He said, "Would you like to put that· in writing for The Barometer?" 
And I agreed. 
What did I mean by being impressed by the students? Well, I go into class and 
everyone listens attentively and they ask pertinent questions and they offer opinions 
and they tell "sea stories," and they say, "but professor, didn't we just say yesterday 
that things were thus and thus and now you Ire suggesting that things are so and SO." 
I spent the 1969-70 school years as a visiting professor in the Business School 
at the University of Washington in Seattle and the 1970-71 year as a visiting professor 
at San Francisco State College. While the grad students at these institutions were 
right and eager, they just didn't seem to get as involved and interested in a subject 
as do the men here. And apparently it isn't just restricted to an interest in Behavioral 
Science or some other management subjects either. I was talking to a senior professor 
in the Physics department recently and related my feeling about the students here and 
he said, "Yes, isn't it a pleasure and a privilege to teach students like these." Another 
professor who used to be here was visiting recently and said, "I cou1dn ' t believe it. 
When I gave my first exam here nearly everyone got it all right. II 
Normally, it seems, it's the excited teacher that makes the excited student. 
Here, I do think, it IS the excited student that makes the excited teacher. 
My last teaching experience away from NPS was about ten years ago at the Univer-
sity of Illinois and at that time I also noticed the difference in the teaching experience. 
Then, however, the naval officers seemed more aware about what was going on in the world 
and more sophisticated in their analysis of it. At Washington and San Francisco State, 
however, the civilian students seemed to be more aware and sophisticated in areas such 
as politics and economics than are the officer-students. This greater awareness and 
sophistication on the part of students is of course the thing we have been reading about, 
but I was impressed to see it first hand. The officers seem to be considerably more out 
of the 1971 American culture than their counterparts in these civilian institutions. But 
then, of course, the "emerging" culture seems to have generated primarily from the Univer-
sity campus. Though the NPS students this year seem to know more about the happenings 
in the civilian world than they did two years ago, there appears to be a lot more to know 
about and perhaps one has to be in the middle of it to keep up. 
In any case, for the teacher who is used to teaching traditional courses in a 
traditinna1 educational setting (as most of us on the faculty are) it is a real challenge 
and a real thrill to be before a classroom here. As one of my colleagues has frequently 
stated, "0ur greatest asset in this institution is our students." 
